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EXPERIENCES OF SECONDARY SCHOOL STUDENTS WITH  
P.E. TEACHERS IN SLOVAKIA   

BRANISLAV ANTALA1, JAROMÍR ŠIMONEK2,* & NATÁLIA CZAKOVÁ2   
ABSTRACT. Authors in their scientific article deal with finding out, using a questionnaire, experiences of secondary school students with their physical education and sport teachers. In the focus of attention stand opinions of adolescents on various qualities of their teacher, such as whether he/she speaks with them openly, listens to them carefully, gives them a chance to choose the content of education, understands the motifs of behaviour, believes in students ability to be successful at P.E. lessons, trusts the students, encourages them, shows respect for them, copes with human emotions, shows empathy, etc. The results showed statistically significant differences in answers between genders in 7 out of 15 items. Students presented that P.E. teacher mostly gives them a chance to choose the content of education, understands them and students are able to speak to the teacher openly. The teacher accepts them and believes in their success. However, almost half of boys stated that the teacher does not encourage them. 57.2% boys and 44.9% girls answered that their teacher shows trust in them. 45.5% boys think that their teacher listens carefully to them, while girls showed neutral attitude. 51% boys and 48.1% girls wrote that their teacher is able to cope with human emotions and shows empathy to them. Generally speaking, the research proved that P.E. teachers are quite popular persons and can motivate and encourage students. 
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Introduction  A good quality pedagogical process in physical education may not function without a good quality teacher. It is then logical to state what we understand about the term “quality physical education teacher”.                                                              1 Faculty of Physical Education & Sport, Comenius University in Bratislava, Slovakia 2 Dpt. of Physical Education & Sport, Faculty of Education, CPU in Nitra, Slovakia * Corresponding author: jsimonek@ukf.sk 
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 The following items belong among the basic prerequisites for successful work as a physical education teacher (Lakoova, 2006): 
 knowledge in the sphere of physical education and sport, 
 pedagogical abilities and mastery, 
 ability for self-reflection and self-criticism as the manifestation of a teachers’ professionalism, 
 ability for empathy and commitment in relation to pupils, reference to them, 
 managerial competences applied at school and outside. Based on a survey of opinions of over 200 high school students American expert on teaching Renéé Kocol (2014) defined top three expectations of a teacher as follows:  A good teacher: Is and makes class interesting / fun. Has knowledge and passion in subject matter.  Has a good relationship with students.   John Dewey once said that what the best and wisest parents want for their children should be what we want for all children. This statement translates into “I want my child to have a great teacher!” All educational research and all parents know the quality of the teacher impacts the success of students at school. What do the best teachers do? One of the best sources to answer this question is students because they know what works for them. And what do they say? Middleton (2010) looked into it and found that the top things students say the best teachers do are:  
 Know us personally, our interests and strengths 
 Let us know who they are as individuals 
 Smile at us 
 Encourage us to participate in school activities 
 Spend time beyond class time to help us be successful in their class 
 Give us descriptive feedback on assignments 
 Tell us why 
 Share how what we learn is connected to real life 
 Apologize when they make mistakes 
 Give meaningful work 
 Are energetic, enthusiastic and enjoy their job.  As one looks at this list of attributes identified by students, it is evident that no significant learning occurs without a significant relationship. Belanger, Longden (2009) administered an online survey of 1,883 students from 10 European countries. They wanted to know what the students expect and what they experience from their instructors. “Overall, the gap 
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between the expected and the experienced proved to be overwhelmingly significant,” the study found. They looked at three characteristics: a professor's personality, classroom environment, and teaching style. What they found out was that there was a gap of 35 percent between what students expected and what professors were able to deliver. Interestingly enough, professors did best at being “confident” and “rational” (15 percent gap) and were worst at being “inspiring” (35 percent gap).  A physical education teacher, however, differs in some things from teachers of other subjects. How does the personality of a physical education teacher differ and what is special about them? The basic specific feature is the character of the subject that is taught by the teacher. In the scheme of the structure of the teachers’ personality the following factors play an important role: abilities, opinions and attitudes, needs, interests, experience, nature and temperament. The above mentioned biophysical and psychological components form the integral personality of a teacher.   System psychological attitudes define the personality of a teacher as an individual, who develops, forms, and manifests themselves in the physical, psychological, and spiritual as well as social spheres. At the same time, all the given spheres are interconnected. Physical appearance, body constitution, and health state influence the psychological balance of a personality. They influence, for example, the resistance of an individual to load, methods of stress management, interpersonal communication, etc. (Sramova, 2002). A P.E. teacher is also a motivator, motivating students for physical activities. If the teacher does not respect preferences of his/her students he often fails to fulfil the aims of education. Therefore it is inevitable to know the sports preferences of young people.  In our research work we were interested in students’ opinions on their feelings when in interaction with their teacher of P.E. We also tried to find out experiences with P.E. teachers’ activities during P.E. & Sport lessons.  
Methods An anonymous questionnaire was distributed to 299 (male=112 and female=187) students from secondary schools situated in towns: Bratislava, Malacky, Dunajska Streda, Banska Bystrica, Zlate Moravce, Nitra, Trnava, and Presov. Average age of the students was 16.24 years. The questionnaire was intended to find out the feelings of students when interacting with their P.E. teacher. Individual parameters were assessed on the 7-grade scale of assessment: I strongly disagree (1) up to I strongly agree (7).  
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Results obtained were evaluated using basic statistical methods (% share). Statistical significance of the differences between boys and girls was found out using Chi-square test.   
Results  

Table 1. I feel that my P.E. teacher offers me the chance to choose 

 The results show that the feelings of secondary school students concerning their P.E. teacher are different (Table 1). 64.4% boys showed positive feeling that their P.E. teacher gives them a chance to choose, while only 34.2% girls showed positive feeling. 9.9% boys and 20.8% girls do not have the feeling that the teacher gives them some choice. Indifferent attitude showed 25.9% boys and 44.9% girls. Differences between boys and girls are statistically significant on the level of p < 0.05 (Chi = 29.9).  
Table 2.  I feel that my teacher understands me Chi = 20.0   p< 0.05 Boys Girls(1) I strongly disagree 1.8% 6.4 %(2) 2.7% 2.1%(3) 6.3% 8.6%(4) Neutral 25.0% 36.9%(5) 20.5% 23.0%(6) 24.1% 12.3%(7) I strongly agree 19.6% 10.7% The feelings of male and female students whether the P.E. teacher understands them are different (Table 2). In 64.2% boys prevail positive feelings, 25.0% presented neutral attitude and 10.8% do not have the feeling that their teacher understands them. 46.0% girls stated that they have the 

Chi = 29.9    p < 0.05 Boys Girls(1) I strongly disagree 2.7% 4.8%(2) 1.8% 3.7%(3) 5.4% 12.3%(4) Neutral 25.9% 44.9%(5) 17.9% 14.4%(6) 29.5% 10.7%(7) I strongly agree 17.0% 9.1%
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feeling that their teacher understands them, 36.9 % showed neutral attitude and 17.1% have the feeling that their teacher does not understand them. Differences between boys and girls are statistically significant on the level of  p < 0.05 (Chi = 20.0).  
Table 3. I can openly talk to the teacher during the lessons Chi = 5.2    p > 0.05 Boys Girls(1) I strongly disagree 3.6% 5.3%(2) 1.8% 3.2%(3) 8.0% 7.0%(4) Neutral 30.4% 32.1%(5) 17.9% 23.5%(6) 19.6% 17.6%(7) I strongly agree 18.8% 11.2% Table 3 shows that both girls (52.3%) and boys (56.3%) can openly speak to their teacher. Neutral attitude was presented by 30.4% boys and 32.1% girls. During the lessons 30.4% boys and 32.1% girls do not know the way how to speak with the teacher. The level of significance is higher than 0.05 (p = 0.522), which means that the result is statistically not significant (Chi = 5.2).   
Table 4.  My P.E. teacher believes in my ability to be successful at the lesson Chi = 13.1     p < 0.05  Boys Girls(1) I strongly disagree 0.9% 3.7%(2) 3.6% 3.7%(3) 1.8% 7.0%(4) Neutral 24.1% 28.3%(5) 28.6% 17.1%(6) 14.3% 19.8%(7) I strongly agree 26.8% 20.3% 67.9% boys and 57.2% girls stated that their teacher trusts their ability to be successful at the lesson (Table 4). Neutral attitude showed 24.1% boys and 28.3% girls. Disagreement was shown by only 6.3% boys and 14.4% girls. Differences between the genders are statistically significant on the level of p < 0.05 (Chi = 13.1). 
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Table 5.  I think that my P.E. teacher accepts me Chi=13.4     p < 0.05 Boys Girls(1) I strongly disagree 0.9% 3.2%(2) 0.9% 4.3%(3) 6.3% 7.0%(4) Neutral 25.0% 38.5%(5) 26.8% 19.8%(6) 21.4% 14.4%(7) I strongly agree 18.8% 12.8%  Research results (Table 5) higher acceptation from their teacher at P.E. lessons is felt by boys (67.0%) than by girls (46.1%), while neutral attitude was shown by 38.5% girls and 25% boys. 8.1% boys and 14.5% girls think that their P.E. teacher does not accept them. Differences between boys and girls are statistically significant on the level of p < 0.05 (Chi=13.4).     
Table 6.  My teacher is convinced that I really understand  the importance of P.E. lessons and their content Chi= 21.1     p < 0.05 Boys Girls(1) I strongly disagree 0.0% 7.5%(2) 3.6% 5.9%(3) 3.6% 9.1%(4) Neutral 29.5% 35.3%(5) 17.9% 15.0%(6) 18.8% 13.9%(7) I strongly agree 26.8% 13.4%  From Table 6 it is clear that 63.5% boys and 42.3% girls agree with the fact that their teacher is convinced that they understand the importance of P.E. lessons and their content. 22.5% girls and only 7.2% boys do not agree with the statement. Neutral attitude was shown by 29.5% boys and 35.3% girls. Differences between boys and girls are statistically significant on the level of p < 0.05 (Chi= 21.1).   
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Table 7.  My P.E. teacher encourages me to ask questions Chi= 8.3    p >0.05 Boys Girls(1) I strongly disagree 3.6% 8.6%(2) 5.4% 8.0%(3) 12.5% 12.3%(4) Neutral 49.1% 34.8%(5) 16.1% 18.2%(6) 7.1% 8.0%(7) I strongly agree 6.3% 10.2% 29.5% boys and 36.4% girls answered to the question whether their teacher encourages them to ask questions positively, while 49.1% boys and 34.8% girls showed neutral attitude (Table 7). 21.5% boys and 28.9% girls expressed their feeling that their teacher does not encourage them to ask questions. The level of significance is higher than 0.05 (p = 0.2157), which means that the result is not statistically significant (Chi= 8.3).    
Table 8.  I feel trust in my P.E. teacher Chi = 11.1   p >0.05       Boys Girls(1) I strongly disagree 6.3% 8.6%(2) 1.8% 7.5%(3) 3.6% 5.9%(4) Neutral 31.3% 33.2%(5) 25.0% 25.1%(6) 14.3% 11.2%(7) I strongly agree 17.9% 8.6% A big trust to their teacher was felt by 57.2% boys and 44.9% girls, while neutral attitude was shown by 31.3% boys and 33.2% girls (Table 8). 11.7% boys and 22% girls do not feel trust in their teacher. The level of significance is higher than 0.05 (p = 0.0855), which means that the result is not statistically significant (Chi = 11.1). 
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Table 9.  My P.E. teacher answers to my questions thoroughly and in details Chi = 4.2      p > 0.05 Boys Girls(1) I strongly disagree 1.8% 3.2%(2) 8.0% 3.7%(3) 8.9% 6.4%(4) Neutral 23.2% 26.7%(5) 24.1% 24.6%(6) 17.9% 20.3%(7) I strongly agree 16.1% 15.0% Results showed (Table 9) that P.E. teacher answers the questions carefully and in details (58.1% boys and 59.0% girls). Indifferent attitude was shown by 23.2% boys and 26.7% girls. 18.7% boys and 13.3% girls expressed their opinion that teacher does not answer their questions duly and in details. The level of significance is higher than 0.05 (p = 0.6554), which means that the result is not statistically significant (Chi = 4.2).    
Table 10. My P.E. teacher listens to my suggestions concerning  how to do things at lessons Chi = 13.6     p < 0.05 Boys Girls(1) I strongly disagree 5.4% 5.3%(2) 2.7% 9.6%(3) 17.9% 13.9%(4) Neutral 28.6% 38.5%(5) 23.2% 20.3%(6) 10.7% 8.0%(7) I strongly agree 11.6% 4.3% The question, whether their teacher listens to their suggestions was answered positively by 45.5% boys and 32.6% girls, while neutral attitude was shown by 28.6% boys and 38.5% girls (Table 10). 26.0% boys and 28.8% girls do not agree with the fact that their teacher listens to their suggestions. The difference between boys and girls is statistically significant on the level of p< 0.05 (Chi = 13.6). 
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Table 11.  My P.E. teacher copes with human emotions Chi = 3.6     p= > 0.05  Boys Girls(1) I strongly disagree 3.6% 7.0%(2) 3.6% 4.8%(3) 8.9% 6.4%(4) Neutral 33.0% 33.7%(5) 14.3% 17.1%(6) 18.8% 17.6%(7) I strongly agree 17.9% 13.4% The results show (Table 11) that 51.0% boys and 48.1 % girls think that their teacher copes with human emotions very well. Neutral attitude was presented by 33.0% boys and 33.7% girls. The remaining 16.1% boys and 18.2% girls stated that their P.E. teacher does not cope well with human emotions. The level of significance is higher than 0.05 (p = 0.7318), which means that the results is not statistically significant (Chi = 3.6).    
Table 12.  I have a feeling that my P.E. teacher shows respect for my person Chi = 8.1     p > 0.05 Boys Girls(1) I strongly disagree 2.7% 4.8%(2) 1.8% 4.3%(3) 9.8% 9.6%(4) Neutral 32.1% 31.6%(5) 16.1% 24.6%(6) 23.2% 15.0%(7) I strongly agree 14.3% 10.2% 53.6% boys and 49.8% girls suppose that their P.E. teacher shows respect for them (Table 12). Neutral attitudes were shown by 32.1% boys and 31.6% girls. The remaining 14.3% boys and 18.7% girls stated that their teacher does not show respect for their person. The level of significance is higher than 0.05 (p = 0.2342), which means that the result is not statistically significant  (Chi = 8.1).  
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Table 13.  I do not like the way my P.E. teacher talks to me Chi = 4.6     p > 0.05 Boys Girls(1) I strongly disagree 26.8% 23.0%(2) 25.0% 20.9%(3) 8.0% 15.0%(4) Neutral 25.0% 25.7%(5) 6.3% 4.3%(6) 4.5% 5.9%(7) I strongly agree 4.5% 5.3% The results show (Table 13) that 15.3% boys and 15.5% girls expressed their opinion that they do not like the way how teacher speaks with them. Neutral attitude was shown by 25.0% boys and 25.7% girls. 59.8% boys and 58.9% girls state that they like the way their teacher speaks to them. The level of significance is higher than 0.05 (p = 0.5926), which means that the result is statistically not significant (Chi = 4.6).  
 
 

Table 14.  Before suggesting some way of how to do certain things,  my P.E. teacher tries to understand how I understand them Chi = 6.5     p > 0.05 Boys Girls(1) I strongly disagree 5.4% 6.4%(2) 2.7% 7.5%(3) 17.0% 9.6%(4) Neutral 48.2% 50.8%(5) 13.4% 14.4%(6) 6.3% 4.8%(7) I strongly agree 7.1% 6.4% The results show (Table 14) that before the teacher suggests a new way of doing things, he tries to understand the way how the students see them. 26.8% boys and 25.6% girls agree with this. 48.2% boys and 50.8% girls showed neutral attitude, while 25.1% boys and 23.5% girls do not agree with this statement. The level of statistical significance is higher than 0.05 (p = 0.3657), which means that the result is not statistically significant (Chi = 6.5).  
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Table 15.  I feel that I am able to share my feelings with my P.E. teacher Chi = 19.1     p < 0.05 Boys Girls(1) I strongly disagree 8.9% 15.5%(2) 17.0% 9.6%(3) 14.3% 9.6%(4) Neutral 27.7% 39.6%(5) 13.4% 18.2%(6) 8.9% 4.8%(7) I strongly agree 9.8% 2.7% 32.1% boys and 25.7% girls are able to share their feelings with their teacher (Table 15). Neutral attitude was presented by 27.7% boys and 39.6% girls. 40.2% boys and 34.7% girls stated that they do not know how to share the feelings with their teacher. The difference between boys and girls is statistically significant on the level of p< 0.05 (Chi = 19.1).  
Table 16.  Experience of students with their P.E. teacher  Arithmetic mean of answers of boys is 4.62 and girls 4.28. Answers of both gender students oscillate between the values 4 and 5, which represent the tendency toward neutral or partly agree statement. Boys showed a little bit more positive attitude in their answers.  

Conclusions Our research was aimed at enlarging the knowledge on students’ attitudes concerning particular aspects of P.E. lessons, to find out current opinions of students on their teacher. Answers of both boys and girls have the tendency to incline to positive opinions on their teacher, however, boys presented even more positive attitudes than girls (Table 16). The obtained differences were statistically not significant, but boys assumed that their teacher trusts them 

Boys (average) Girls (average) 1. 5.10 4.28 2. 5.10 4.47 3. 4.91 4.63 4. 5.25 4.91 5. 5.15 4.62 6. 5.25 4.39 7. 4.15 4.10 8. 4.81 4.26 9. 4.77 4.86 10 4.40 4.00 11 4.78 4.55 12 4.83 4.52 13 2.90 3.06 14 4.08 3.99 15 3.85 3.60 
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and believes that they could be successful. He/she convinced himself/herself that students understand what they do. The male students felt that the teacher gives them a choice to choose the content of education and that their teacher understands them well. On the contrary girls mainly appreciate that their P.E. teacher trusts their ability to be successful at the lesson and answers all their questions thoroughly and in details. They also appreciate that they can openly speak to their teacher. It is a positive finding that secondary school students showed trust in their P.E. teacher (boys = 57.2%, girls = 44.9%. 45.5% boys thinks that the teacher carefully listens to the students and 51% boys and 48.1% girls think that the teacher copes with the emotions at P.E. lessons. 40.2 boys believe that they can share the ideas with the teacher, while girls showed a rather neutral statement (39.6%). Students do not mind the way how the teacher speaks with them and think that the teacher shows trust and respect for them. All of these features of the teacher-student relationship are good prerequisites for a serious relationship of the most important factors of education. Teachers are one of the main motivators of adolescents for active sport and form their attitudes to active lifestyle. That is why the P.E. lessons should be flexible, attractive so that they evoke the feelings of satisfaction, joy and positivism. Formation of positive attitudes to physical activity is one of the most important tasks of P.E. teachers at school. 
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